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No 1:Topic
Title of the activity

Age
Time
Learning djectives

Preparation

Step by step

Reflection

Source(s)

DIVERSITY COMPETENCE
Diversity. sensitisation towards commonalities and differences
All those who.....

7-16 years and adults
10-15 minutes
A To warmup and sensitise to the topic of diversity
A To raise awareness aboavmmonalityand differences.

Set of statements referring to different dimensions of diversithange and
FRFLWG GKSY Fa FLLNBLNREGS G2 3INEPdzL
Step 1

A The participants sit in a circle.

A Tell the group that in a while yaare going to read aloud one statement ar
Fff GK2asS F2N) gK2 (GKA&A Aa aiNuzSe
AAG R2gyod 1 ff (GK2A&S ¢ KD AtheRtatghedt wik
remain sitting.

Step 2

A Start reading the statements oneftar the other. Do not make am
comments andor explanations between the sentences :

- lwas born and grew up in D.

- My parents speak very little or no D.

- | am physically and mentally unimpaired.

- ldo/could do well in school.

- Other persons in school/in mylp can pronounce and write m
name only with difficulty.

- | have/had friends in school.

- | have two or more siblings.

- lam asingle child.

- | have no children.

- In my family we are Christian.

- |l am atheist.

- |l am white.

- | have/had a friend whose skin coloudifferent than mine.

- | have/had a bisexual/homosexual friend.

- |l am a goodht sports.

- I can relyonthat my family always leenough money.

- | have unlimited access to health care.

- | could study/get the occupational training | wanted to.

- My parents visitediniversity.

-l canread in more than two languages.

A How did it feeko take part in this activity?

What does it make you think of? What ideas do you have now in mind?

A Did you experience something new about the others in the group? And
about yourself?

.« >

Adapted from
- SPI Forschung gGmbH and Grenzlauferlased onQuarcoo C (2017)
Documentation Diversitfompetence Workshop at SPI Forschung



No 2: Topic

Title ofthe activity
Age

Time

Learning objectives

Preparation

Step by step

Reflection

Source(s)

Diversity:Recognising the multifacetedness of own identity

Crumpled mion

13-16years and adultsup to 15 partigbants

30-60 minutes

A To get to know each other better in the group, to identify group beingg
and identity;

A To recogniseliversity of group and individual persgns

A To gain awaresss of the multipleoleseach individual fulfils.

Group work space with chair circle, colourBdN-A5-paperin sixdifferent

colours(one set of six coloured papers per participppens,sixquestions

Sep1l
A Each participant receives a set of six colouBdti-A5-paper (one in each
colour).

A The firstquestion will be read aloud anedverybodywrites their answer
anonymously(no name written on the papenethe first coloured paper,
same for everybody (for instance, greeAjter that each onerumples the
paper. The second question will be read, everybody writes the answe
the second coloured paper (yellownd crumples the paper around th
first one. In this way laquestions are answered and the papers crump
to form a multilayeredall, like aronion at the end.
Questions for the coloured papemlease keep the sequence
- Oneof myoutward appearancéeatures(for instance: wear sneakers
have long haietc.)

- One of my hobbiegeg, sports, books, music, videos, meeting frier
etc.)

- Something typical of me(gesture, language, appearance, styjte
instance, joyfully laughing

- Sormething the others like about me

- Something I like about myself

- Something important to me in my lif¢or instance values, love, leisul
time, family etc)

Sep 2

A Theballs are thrown and mixed in the middle of the cirdierbody takes
now one ball. The fisi  LJ- NI A OA LJF y iihe énioh Iay@r fter c
layerreadingthe answers on the coloured papers, and tries to guess wt
this ball belongsThe otherparticipantscanhelp with assumptionswhen
the person is identified, he/she starts to guess the next pemod so on
till everybody is being identified.

Alternative Step2

A When everybody gets a ball all stand up and start moving freely in
room.

A When twoparticipantsmeet each other theyask themselvesvhether the
first answer belongs to them, or they try to guess.

A All participants havéo find who the owner of their ball is before they s
togetherin the circle.

Step 3

Reflection and evaluation in whole group:

A Wasit easy to guess who the ownof the ball was?

What gave you the decisive clue, what helped to identify the persorf?

Did something surprise you about the answers?

Did youlearn new things about each other?

What was important to you by that activity

Bildungsteam BerliBrandenburg e.V., Online:

http://www.diversity.bildungsteam.de/diversityaccessed: 15 October 201

> > > > >
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No 3: Topic
Title of the activity

Age

Time

Learning objectives

Preparation

Step by step

Diversity. Exploring own identity

Identity molecules

Part I: Identify your diverse personality facets

10- 16 yearsand adults(agroup of 10 to 20 participants)

45 minutes
A To acknowledge oneself/others as complex and diverse personaliti
A To become aware of different dimensions of diversity.
A To understand how belonging to different groups decides o

different positions and power in the society;

Copy ofWorksheet identity moleculefor each participantpens sets of

moderation cards

$tep 1

A At the beginningritroduce briefly the concept of diversity:

-Diversity means the condition of being composed of differing element
qualities.

-Diversity is also about commonalities and differences, ak
belonging/being affiliated to various groups and the intersetsi@among
these groups.

A Tell the group that the exercise is about how we define ourselvest
Fo2dzt WK2g 6S | NBQ AC'JéSNJ\ 2/dzéz Td
ANRdzLJA ¢S FSSt ¢S o0Sf2y3al uz2Qo

A Give some examples what group belonging mighegean Austrian, a son,
white, girl, coloured, born in Pakistan, Muslim, Jewish, graskey player,
friend, gayetc.

Step 2

A pSpread theWorksheet identity molecule and inviteveryoneto fill-in their
namesin the middle circle.

A In each of the other circlethey now fill-in the name of a groughey
identify themselves with.These may be groups of personsdfractivities
with particular importanceo the personin the current life phaseasnap
shot ofthis. The participantgdo not have to filin all circles but they can
add more circles if neextl.

A Allow 10 minutedfor individual workwith the molecule, o sharing with
other participant orthe group at this stage.

Step 3

A Having finished, everyone has to select only two groups, which
particularity important to her/him to be shared with the group. These &
written down on two cards

Step 4 3 3

A ¢KS OFNRA& 66A0GK2dzi LI NGAOALI YOV
middle of the sitting circle. Now you will read aloud the caadsl all who
feel affiliatedto the respective group (even though not their own card) v
stand up.Ask the participantsvhile still standingo look around the circle
(who else is standing, who is sitting) a@edemember whatheir feeling at
the moment is.



Reflection

Tips

Source(s)

Alternative Step 4

A

After having filled in all circlesach participantiefineswhich two facets
are the most important tadhem at the current stage of lifeThen they
makea double circle around them, or write them down, each on a
separate card.

Ask everyone togam up withanother participant, whonthey know less
than the others- the group is divided in pai®ne group of three in case ¢
odd numbers.

Each paidiscuseswhichthe positive aspects (advantages) ared the
negative aspects (disadvantages) of the facetisted out as most
important. These are written down.

Backin the plenarygroup a sharing rountbllowson similarities and
differences in the subjective perceptiar identity facets as advantages o
disadvantages.

How did it feel for you to name different group belonging/affiliations? H
was it to select two particularly important to you and to share these witl
the group?

What made you feel fine®/hat made you feel unea8y

Which questions occur when we perceibe commonalities and
differences among us?

Are there new advantages/disadvantages related to your personality fg
you discovered during the talk with your partner? Can a positive aspec
some participants be experienced as negative aspects by owWes?is
that so?

In the reflection part somgarticipantsmay touch upon issues as: new vie
angle towardsown selfimage perception 2 ¥ & sl @nd the others,
different meaningand importance of same identity facetsBuild upon these
issues irthe next session/identity molecule part Il.

Adapted from:

- AMSForschungsnetzwerk. Online: http://arfierschungsnetzwerk.at
accessedctober 8, 2016.

- Winkelmann, A S (2014). More than cultubsverstitatsbewusste
Bildung in der internationalen Jugendarbeit. JUGEND fiir Europa,
nationale Agentur ErasmusGnline:
https://www.jugendfuereuropa.de, accessed: January 20, 2017.



Worksheet Identity molecules



No4: Topic
Title of the
activity
Age

Time
Learning
objectives

Preparation

Step by step

Reflection

Tips

Source(s)

Diversity. Identity and powerdifferences

Identity molecules
Part II: Identity, diversity and power differences

13-16 yearsand adults(a group of 10 to 20 participants)
30 minutes

A

To visualise power structures and privilegekated to diverse facets of the
identity

A Toincrease understanding of discrimination related to various facets of ide
and group belonging

A To raise awareness and exchange personal experiences with privilege
discrimination.

Step 1

A Introduce the issue of power and power differences in the society related tc
different groups individuals belong to and that diversity has to do with-a
discrimination.

A Most of all power differences occur at the particular irgections among two ol
more groups of belonging/identity, eg, being/identifying oneself as white, m
heterosexual, married, academic or as coloured, homosexual ors as colc
homosexual, elderly, migrant.

A With regard to that the individual facets/ideity sources can be seen by ones
as a privilege (P), as source for discrimination (D) or as both (P/D).

Step 2

A Ask the participants to go back to their personality molecule and look for a v
again at the circles/facets.

A Letthem define which ofhe facetsthey see as a privilege, which as
discrimination and which as a mixture of bothritingrespectively P, D or P/D i
the circles.

$tep 3

A Participants spilt up in small groups of thremir and exchangen their
moleculesfocusing on the divisiohetween privileges and discrimination.

A What did you experience about yourself and the others with this exercise?

A Which facets o2 (i K &iéht@are familiar to you? Which unknown? With
which do you feel comfortable/ uncomfortable?

A Whichprivileges could you identify, related to your personality mole®ule
Which privileges are related to thetersections otwo or more facet®

A How do youeel about/handle youprivileges?

Adapted from:

- QuarcooC(2017). Documentation from Diversity competengerkshop at
SPI Forschung d8.03.2017.



No5: Topic
Title of the activity

Age
Time
Learning objectives

Preparation

Step by step

Diversity. Sensitisation towards prejudices and pigeonholing
Lemons

10-16 yearsand adults(a group of 10 to 2@articipants)

90 minutes
A To reflect and exchange on personal experience with prejudices and
pigeonholing

A Topromote critical attentiveness towardstereotypes,pigeonholing
and discrimination
A To discusactionstepshowto prevent/hinderpigeonhoing.

Lemons, at least half the size of the group (eg, 10 lenfimngroup of 20) flipchart

paper, pens, coloured cards

Step 1

A The mrticipants sit in a circlé&Show a lemon and ask everybody to
RSAONME B K NB f &Derthé group ArdinSterm for a
while collecting ideaand associations on the flipchart/whitboard.

A Asknowthe participants to pair with somebody they know least
the groupandto sit together.Give each pair a lenmg which they can
look at, examine study for a while.

Step 2

A Atfter a couple of minutes collect all lemons and mix them together in
a large bowl, putng itin the middle of the circle.

A Each pair has now to find their own lemon; one after another the
pairscome to the middle and try to identify their lemon.

Reflection:
A 12g O2dzdZ R @2dz FAYR daé2dz2NJ 2y é f
A What surprised you hereby?
A What do you think when referring to the lemon?

Step 3

A The first part of this activity has to do with generalisation @igeonholingg
naturally we put all lemons in the same box, as they all seem same to us.

A What doesthis have to do with our everyday life?

Step 3

A pIntroduce the topic of stereotypes, attributiorasnd valuingof features and
characterstics of certainpersons and groupsBased on these we often buil
prejudices about the person/group which have nothing to do with tlie
charactergtics. Suchprocessesappendaily and we are all involved in then
& LJdziindtloryfyFemonsbut people aswelk y 6.2 ES & ¢

A Sqit the participantsrandomlyin groups of three to fourWith the help otthe
discussiomuestionsbelow each group exchanges personal experiencand
cases opigeonholing.

A Emphasise on the trust needed to share such experiences and or
confidentiality to be respected The small groupslo not report the shared
individual stories and casés the plenary

A Emphasise as well that the purpose is not to discuss Wtight and wrong
behaviour is, but rather tdalk and reflect together onhe mechanismshat
trigger prejudices. The point is to sharpen attentiveness and understandi
how pigeonholing sets arap for our own perception of diversity as



Reflection

Tips

Source(s)

pigeonholing reduesand simplifesdiversity.
Smallgroup discussion questions:

A Whendide 2dz I ad FSSt LIkachéBeyKod dbig yol
labelthistboxt 6 3ISYRSNE SGiKyAaAOlt ol O} 3

A How did you feel about it? How did you react?

A When didyou lastpigeonhole somebody eleWhy did you dothat?

What made youeactlike that?

Step4

A pBack to the plenarinvite the participantsto provide feedback otthe activity:
How was it to share and to listen about stories of pigeonholing?

A Ask the group to share some ofthexeda Q I 6 St a ¢A(GK2dz
details and staes

A Collect the different labels and prejudices on a-@iart.

A Close up the discussi@mphasising on théeelingsassociated with being
pigeonholed/pigeonholing others and avhat steps can be undertaken to
hinder pigeonholing.

A Write down the diversection stepssuggested by the group.

The length of this activity may require splitting it in two parts&ging part one
(lemon basket) as a warp and sensitisation to the topic and part two as the
essential group work on prejudices.

Winkelmann, A S (2014). More than cultubaverstitdtsbewusste Bildung in der
internationalen JugendarbeifUGEND flr Europa, nationale Agentur Erasmus
+.Online: https://www.jugendfuereuropa.de, accessed: January 20, 2017.



No 6: Topic
Title of the
activity
Age

Time
Learning
objectives

Preparation

Step by step

Reflection
Tips

Source(s)

Diversity: Stereotypes and pigeonholing
Green in the face

6-13years
30-40 minutes
A Topreventand combatprejudicesrelated to skin colour
A To sensitise towardstereotypes angigeonholing to experienceand discuss
diversity.

Worksheets, paper, pastels, different colour pens.

Step 1

A Split the participants in several small groups.

A Provide drawing/painting materials to each group.

A Inthe small grouss they will read together the worksheet you witland out toeach

group.

Sep 2
A After reading the text achparticipantsolves the two tasks alone for herself/himse

Step 3

A In the whole group everyone presents their resiitse painted colour of their skin)
which areat the enddiscussedand the main discussion conclusiotisted on the
board.

GealtFRE| leben¢ 5dz 3 LOKEX I RILJG SR F N2 BOF,
(http://lwww.aoef.at/images/GewaltFREI%20leben%20pdfs/Handbuch_GewaltFREI_
h_Druck.pdf.

10



Worksheet: Green in the face

The skin is @ither yellow,nor red, neitherblue,na6o € I O1 = 2NJ ANBE&x 2NJ LAy {1 2N INB

Theskin hasas manydifferent colours, asnanydifferent people areout there in the world Each skin is

different than all others. People define themselves how they see themseldkbeatmve Somewould

G6Stfy GL Y ofF OtYé 3 L2XAYK SINKBAY Gald (i 1B IADNSER IR\VASININE 2 NJ
Gf A NEGERINRYSI2NBPa@E 20KSNI GAYSE a2 odé

Even ifpeopledescribe themselvewith colours, they have never exactly the same coltecausehe

skin of two persons can never be exactly the same. Besides, the skin colour changes throughout life. The
hairsbecomegrey or white, but never completely white. And the grey is never the same g

Moreover, me and a same person has different skin colour at different places difdtg

There are many feelingmoodsand states of mingdwe describe through our skin and its changing
colours We say for instance

- To turn white likea chalk

- Tobe white as the wall

- To turn beetred

- To bronzen (sunburn)

- To be green with envy

- To be black and blue (to beshten)
- To have black out (to faint)

- To be black and white (very clear)
- To see redtb be very angry)

- Etc.

It is nowtime for your task
A Find three spots on your body, where the skin has different colburs

A Paint yourown skin colout

11



GENDER, GENDER EQUALITY AND GBXBSER VIENCE (GBV)

No6: Topic  Violenceprevention: getting started
Title of the Four corners of violence

activity

Age All age groupsselect and adapt the examples according to the age group)
Time 20-30 minutes

Learning A Tointroduce the topic of violence.

objectives A To classify and differentiate various forms of violence.
A Todisplay different subjectiveerceptions of violence.

Preparation  List of statements, 4 paper sheets (A3 or A4), labeled: Aggression, Offence, Violenc
Other.
$tep 1
Step by step A  Attach the paper sheets with the terms each in one corner of the room.
A Explain that in a while you are going to read aloud different statements relate
the themes around violence.
A After each statement the participants will have time to position themselves in
corner of the room depending on their opinion.

$tep 2

A Startreading the statements.

A After each statement ask couple of participants (different by each statement) or
grounds of their decision, why did they position themselves in the respective col

A Discuss briefly with the othgparticipantsin the group and continue with theext

statement.
Reflection
Tips
Source GewaltFRE|l lebenc Du & Ich, adapted fromMéannerberatung Wien AOF,

(http://www.aoef.at/images/GewaltFREI%20leben%20pdfs/Handbuch_Gewe
El_Dulch_Druck.pgf

12



Worksheet:Four corners of violencéStatement examplep

A spouse beats and insults his wife.

Two young women shout at each other in a restaura
the one pulling the hair of the other.

Two adolescents provoke each other, until the one ¢
GKS 2GKSNJ aazy 2F I o6AGC
Philipp thinks that it is the task of a man to tak
decisions for himself and his wife.

Three policemen intervene by a fight amosgveral
adolescents in a park.

Klaus becomes defiant and offended whendidfriend
spes to other men.

Home arrest.

Nadine asks Abdul, whether he coudrrow her one
Euro.

In the tram you observe how an elderly man gaz
greedily at a young girl from top to bottom.

A father beats his sorhecausehe returned home two
hourslater than agreed.

Anton likesto scae girlfriends driving boldly his car.

Two male friends sit opposite a girl in tbaderground.
'ttt 2F | &dzZRRSy (i w#lyos give
me a blow job/Will pusukY& RA O] K& . 2
loudly.

Isabella and Aisha throw stones on their cat and loc
in a box.

GvdzSSNJ K23 He¢

In the youth centre a boy passes by a group of difés.
stumbles and almosgfils down. The girls laugh at him.
y I RA&O2 Ofdzm | o2& I LI
K2i tS3a¢

G, 2dzx f2aSNHE
Two boxers in a boxing ring, shortly before the fic
starts.

Because Sabine does not like to drink any alcohol |
LI NIe akKS Kra G2 KSFEN O
OKFG addzFrece

You get a nice smile from somebody you like.

| Y20O0KSN) aK2dzia |G KSNI |
A 160ld boy likes to have sewith his girlfriend, who
had already told him that she does not likieis now.

Neverthelesde asks her the same half an hour later.
An adolescent goes out to thereet. Suddenlyanother

pedestrian bumps into him.

Peter often destroys objects at home when bei
furious.

Aunt Margit kisses Michaélom top to bottomall times
when she visits his family, though he does not like t
at all.

You get a great praise from someone you feel close.

I IANX &aidSIfta Fy2G0KSN 3A
t A 2 fatNdR dsks him to bring the garbage bin aw:
'S NBLX AS&EY a52 Al @&2dNE
You notice that someone talks bad about you behi
your back.

An adolescent is attacked by a group of youngsters
the street. They threaten him and like to have t
mobile. As he tries to defend himself, one of tt

attackers falls on the pavementémking his nose bone.

13



No 8: Topic
Title of the
activity
Age

Time
Learning
objectives

Preparation

Step by step

Violence in intimate relationships: getting started
It is violence when.. Gociometric liney

13-16 years and adults
20 minutes

A
A

To sensitiseo the topic of gendeibased violence
To help participants to find ofdefine their clear position againstiolence: What
is violence for me personally? When does violence begin for me?

List with statementg¢adapt names as appropriate), room with enough space for all
participants to stand along a sociometric line
Step 1

A

Explainto the participants that in this exercise there are no wrong answers
opinionsy Thés exercise is designeddaplore and seyour ownboundaries as ta
A2t Sy O0S Ay LI NIy SNRBRKALJK

Explain that in a while you are going to read aloud statements and
participant will have to decide for herself/himself if this is violence on not and
have to take a position algnan imaginary sociometric line.

Step 2

A

Mark an imaginary line from the one to the other end of the room. Explain
2y (GKS 2yS SyR GKS LlailiArzy a,Sa:z
onthe otherend- Géb23 GKAA Aa V2R Gy f (BKI%D Bot)
guite sure or| do not know exactly

After each statement each participant will have to find their own position al:
the line and go to the respective place.

Step 3

A

Start reading the statements one by one:

Violence in youngelationships

1. Goranpicks uphis girlfriend Sonjérom school every day.

2. Markus gives his girlfriend Ivanaskap in the facevhen she contradicts
him.

3. Andreas is calling his girlfriend names like2 dz & f dzii édBabléds

. in front of all theothers

4. Klaus posts the personal photos of his girlfriend on the Internet.
Violence incouples

5. Afteraquarrelin. | & $aNllyaAMr Bayer often does not speak a wo
with his wife for days and treats her like air.

6. Mrs. Fuhrerhas recently come to Vienna with her family. She does
know anyone here and feels very alone. Her husband does not wan
to leave the house without him to get to know other people. When ¢
recently said that she waatl to go to a college, he fodwe it. The
children were too small to leave them aloheme

Step 4

A

A

After each statement give everybody some time to find their position and t
start with processing and discussion.

Go to several participants one by one, inviting them to explain tbetision:
G2 Ké& R2 @&2dz adtlkyR KSNBK 2KIG R2 @&:
F2N) @82dzKé ! FOSNI é2dz 02ttt SOG G(KS Iy

14



Reflection
Tips

Source

GKSNE lyeoz2Re SftasS gK2 GKAyYyla A}
Explore foras many possible views and positions as possible before you mo
the next statement.

A Proceed in similar way with all statements, take care of not asking only

participants every next time, and try to get everybody sharing their views
position. Allow for discussion among the participants, but take care that
discussion topic doesot shift to too general debate. Keep the group focused
the next statement.

Based on Experience ADFhttp://www.aoef.at/).

15



No 9: Topic
Title of the
activity
Age

Time
Learning
objectives

Preparation

Step by step

Reflection

Violence prevention reflection and perception
Stop

All age groups

20- 40 minutes

A T2 ARSyi(GATe 2ySQa AYRADGARMZ f 0 2dzy R
boundaries

A Toinvolve individually with and examine feelings of proximity, distance and bc
contact.

Large room with enough space for all participants to stand in two lines facing each ¢

Step 1

A Spilt the participants in pairs on random basis (eg, countir®) br picking a
coloured paper strip/card). Participants in eggdir stand facing each other, but ¢
far as possible from one another (at minimum 10 meters distance). Thus
LI NGAOALI yGAQ fAYS I {stliefoder ing & thé opposité
end.

Step 2

A pThe participants in the one line receive ttesk to remain standing on the spot. Tt
participants in the other line have the task to approach slowly (1), headingtste|
step towards their pair partner, until the partner gives them a Signal.

A Keeping an eye contact with the partner should heperceive any changes in the
condition while the walking participants come closer and closer to them.

A The standing participants have the task to detect how close they would like t
their partner come to them. When atandingparticipant feels thathe partner has
Ff NBFR& I LIINRI OKSR Ot 24885 S \EZTHed&rtnal $tops
and remains standing, until all other walking participants have stopped.

Step3

A The walking partners go back to their starting positions for the second roLimely
will start again to approach their pair partners slowly. This time the stani
LI NIYySNR gAtft y20 are a{dG2L¥3z odzi o.
the approaching person has come close enough to them.

Step 4

A The third round ighe most challenging one and requires lot of attentiveness :
calmness in the group. The walking participants should this timighout any sigrg
discern by themselves when they have to stop, when they have approached
partner close enough.

A Following that the threerounds are repeated with changed roles, the standi
LI NOAOALI yGa y2¢ | LIINRFOK GKSANI LI N
a hand, or finally giving no sign.

Let some time for the participants tiscuss in their pair which of the three rount
felt most comfortable/ uncomfortable for them. Following discuss in the wh
group how did the participants feel when experiencing proximity and distance.
them whether they learned something new abouttihpersonal boundaries and th
ways to communicate this?

16



Refer to differences in the personal boundaries which might have appeared ii
INRAzZLIYY 126 (2 KFEyRtS gA0GK NBaLSOG 2.
Tips

Source GewaltFREl leben¢ Du & Ich, I RI LJGi SR FTNRY aDI yDOF,
(http://www.aoef.at/images/GewaltFREI%20leben%20pdfs/Handbuch_Gewe
El_Dulch_Druck.pgf

17



No 10: Topic
Title of the
activity

Age

Time
Learning
objectives

Preparation

Step by step

Reflection

Tips

Source

Violence prevention: reflection and perception
Who is allowed to do that?

7- 10 years

30 minutes

A Toenhance the perception of feelings and setting boundaries

A To thematise body contact with different persons

A To sensitise toward the right of the child to set own boundaries and limits as to
contact.

Worksheet for each participant and pencils

Step 1

A Give each participant the worksheet.

A In the differentcolumnsthey can write the names of different persons: the be
friend, a classmate, the brother, the sister, the neighbour child, the parents
unknown child atthe playground or in the bus, a child, which gender you do
know, mycousin my class teacher et

A Each participant works now alone and makes either a X or colours in one ¢
traffic- light colours (reeyellow-green), which of the persons is allowed to perfol
the respective bodyontact action described in the worksheet.

Step 2
A The answers are confidential, only those who like to share with the gooupith

other participant can do that.

Goncludethe activity with the message:
Gb202R& A& Fftf26SR in&x wiy2hiéhk doks not likg &
2dzOKSR¢

GewaltFREl lebeng 5dz 39 LOKZX ' RIFLJGSR  FNER AOF,
(http://www.aoef.at/images/GewaltFREI%20leben%20pdfs/Handbuch_GewaltFREI_
h_Druck.pdf.
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Worksheet: Who is allowed?

Who is allowed..

Name:

Name:

Name:

Name:

..to caress my head?

..to stick2 y’ Sagueat me?
..to give me a kiss?

..to hug me?

..to put a hand on my shoulder?
..to kick in my shin?

..to give me a push?

..to hold my hand?
..totouch my knee?

..to pinch me?

.to lean on me?

..to insult me?

.to touch my testicles, between m

legs, my vagina?

..to fondle my back?

..to show me a secret thing?

.. to tickle the bottom of my feet

19



No 11: Topic
Title of the
activity

Age

Time
Learning
objectives

Preparation

Step by step

Reflection
Tips

Source

Violence prevention: reflection and perception
Discussingttitudes

From13years

40 - 45 minutes

A To encourage exchange and reflection in the group on role attributions
internalised role models.

A To question gender role attributions based on stereotypes that foster get
inequality.

Statementgcan be adapted accordinglyyitten on flip-chart paper or projected with a

beamer, music recorder, stop watch

Step 1

A The participans stand in a circletfie room is free fronthairs and tablés

A Explain the objectives of the activity: to discuss and exchange with ptrécipants
on as many different topics as possible for a short time.

Step 2

A pEverybody starts walking freely around the room, the moderator plays some mu

A When the music stops, each participant has to find a discussion partner, some
who stands close to her/him. The first statement will be read aloud/projected on
screen. Each pair has two minutes to discuss the statement. Important: the
partners h each pair have to have time to share their views. They have to avoid

talking or only listening to the other partners.

Step 3

A After two minutes the music will start again, so everybody has to continue mc
around the room until the next stopignal.

A When the music is stopped then each participant should form a pair with a

partner and discuss the second statement (read aloud or projected by
moderator) Again each pair has two minutes

A You can decide on the number of statements to be wised and this on the lengt
of the activity.

GewaltFREI leben ¢ Du & Ich, adapted from Regina Raw AOF,
(http://www.aoef.at/images/GewaltFREI%20leben%20pdfs/Handbuch_GewaltFREI_
h_Druck.pdf.
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Worksheet Discussingttitudes

The strong one does not show weakness.

A school head forbids another language than Gern
(change with own languagéo be spoken on the schoc
yard.

You cannot choose the one you love.

It makes a diffeence if a boy gives a girl a slap in tl
face or the other way around.

Men and women have equal rights nowadays. Trau
persons not yet.

There are occupations, which can be practiced only
men, and such practiced only byvomen.

Violence is a commonplace.
Violence starts with words.

What happens in a family is a private issunel does not
concern anybody else.

Is it easyfor you to tell others when you are angr
about something?

When policemen on a train control only people
02t 2dz2NJ | YR Y2 ao6KAUGSE
human rights and a racistolence.

The family is a dangerous place for some people.

When somebody wofivhistles a women on the street
that is a compliment.
Sometimes a slap in #facehas to be

¢ KS OK houridavi# yar@ &ften transgressed in o
society.

It is not at all easy to perceive and set your o\
boundaries.

There are visible and invisible forms of violence.
Violence is problem of men.

Many persons do not live a8 man or a woman. In
some countries there is already the possibilityhave
GKS 2LIGA2Yy G20KSNEZ ySE
the category gendein your passport

It is a seriously threatening situation to live as
asylum seeker or person without papers in Europe
countries.

Is it easy for you to be of a different opinion than yo
friends?

There is no situation, in which violence can be justify
means.

A child can be growing up as happith gay or lesbian
parentsas with heterosexual parents.

It is difficult to deny a request of people you likkery
much

| haveonce alreadystepped up against discrimination

When a person of colour says that he/she is a Gern
(change nationality), it is discriminatory to ask whe
R2Sa KSkakKS aNBrtfteae 02\
LG Aa 21Feé AF | 220 2FF¢
0S Tl @2dNBRE

Sexual violence is still a great taboo.

It is sometimes better not to interfere in conflict

situations.
XXXXXXXXXXX
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No 12: Topic
Title of the
activity

Age

Time
Learning
objectives

Preparation

Step by step

Reflection
Tips

Source

Gender and gender mainstreaming
Do qualities have a gender?

From 2 years

60- 90 minutes

A To encouragendividual involvingreflectionand questioning of societal gender ro
attributions.

The worksheet copietbr each participant, the qualities written on small cards, two

posters

Step 1

A Spread the worksheet.

A Each participant has to decide for each quality, is it seen by the society rath
GYlF&aO0dzZ AySés 2NJ Fa GFSYAYAYSeé 2N |
worksheet.

A Following everyone has tackwith X the qualities he/she possess as well.

Step 2

A When all are ready, the results are being compared. This can be done tht
discussing each card with a certain quality. If the group agrees that a certain g
is rather attributed to women or to men the respective card is attached to
poster labekkd man and woman. For qualities that can be attributed to both genc
the group should attach the quality to both posters.

A At the end emphasize that qualities are by their nature neither masculine
feminine, but can be possessed by both women and i@ namely irrespectivel
of their occupation, soal environment current life situation).

Step 3

A Al y26 (GKS FIANI AaQ 3IAINRdzL) 6 KSGHEKSNI (K
according to the society are attributed as masculine and vice versa the& a Q ¢
whether they have tacked for themselves qualities seen by the society rathe
feminine.

A In the whole group discuss as a next step wina consequences ar@hen certain

qualities are attributed only taLJ- NIi A Odzf I NJ LJS NBA Zoyothdd ongsN
Step 4

A On choice you can end the activity with an interactive presentation of the quali
Give each participant a card and let theme by onepresent the quality to the resi
of the group through a body image (frozémage. The group ha to guesswhat
quality is being presented.

Toolbox: Handbuch zur Forderung von GenderaMstreaming in der Kinderund
Jugendarbeit adapted fromLeeb, P. et al. (2008). Gender, Geschlechtergerechtig
Gleichstellung. Texte, Unterrichtsbeispiele, Projekte, Zentrum polis, WV
Osterreichische Kindeund Jugendvertretungvww.jugendvertretung.at)
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Worksheet Do qualities havea gender?

Quiality {SSy NIGKSNI a o{SSy NI}IGKSNI I & Neutral Me
society society

aggressive

persistent

cool

reckless

emotional

accommodating

violent

pretty

belligerent

cooperative

logical

talkative

venturesome

sporty

superior

dreamy

touchy

cynical

2

w



No 13: Topic

Title of the activity
Age

Time

Learning objectives

Preparation

Step by step

Reflection

Tips

Source

BULLYING PREVENTION

Bullying prevention

Feeze

13-16 yearsand adults(a group of 10 to 15 participants)

20 minutes

A To create safespaceto experienceand deal with unpleasant feelings
confrontationand exclusion

A To promoteandSy Kl yOS SYLJ K& §KNERdzIK
personaffected by bullying

A To sensitise the group to the topic of bullyiapd preparea session or
bullying prevention
9y 2dzZAK aLIl OS Ay (GKS NR2Y F2NJ I O

Step 1

A All participants sit in a circlénvite a volunteerready toleave the roonfor a
moment to go outside and wait thereuntil you invite her/him to reenter
the room

A When the volunteer leaves the room instruct the other participants to s
looking towards that persomia hostilemannerimmediately upon lbr/his

return.
A Thisisasilert & ¥ NBgarhe$hé wordswill be exchanged
Step 2

A All participants start to express ngerbally (in their own way) disinterest,
disapproval antipathy andor hostility towards the volunteer without sayin
a word.

A If the volunteer starts asking questismobody should answer. The reply -
the group should be only newerbal eg, gazingfrowning, frozen facial
expressions, disapproving looks, obsenangeglecting

A Maintain for a while the tension of the unpleasant atrpbgre and then
(after 5 minutes) give a clear sign to stop theercise

Step 3

A Invite the volunteer to talk about her/his feelingghoughtsand impressions.
Do not comment andnterpret, listen actively and allow foan emotional
sharing.

A Invite the othe participantsto talk about their feelings, thoughts an
perceptions during thexercise

Step 4

A Theactivity can be repeated witmew volunteer, if the groups ready

Discussion questions for the follemp group reflection

A Howdoesif SSt G2 &3S AyiGz2 (KS akz2Sa

A How does it feel to be part of @trong grou?

A What can we larn from this exercisabout confrontationsandrelationships
of power imbalanceMowisthis related to bullying?

A What can we daecoverthe powerimbalance?

Ly &addzRSy(aQ thaNRoidskersiilh | & QIKNES @2 t hizy

exercise can be emotionally engaging and upsetting.

8UNG IN DER SCHtllgerrichtsmaterial zur Gewaltpréavention, Initiativ

Gesundheit undirbeit. Online:www.igainfo.de, accessed 15 May 2015
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No 14: Topic

Title of the activity
Age

Time

Learning objectives
Preparation

Step by step

Reflection

Tips

Source

Bullying prevention

Exclusiong a variation of the freezeactivity

13-16 yearsand adulty(a group of 10 to 1participants)

20 minutes

A To perceive and understand how exclusion functions.

Enough space in the room forstéanding circle

Step 1

A A volunteer ready to leave the room for a while goes outside. The res
the group is divided in participants and observéfbe observers sit outsid
of the circle, theparticipantsstandin a circlefacing each other.

A Upon a signal given byou (eg, nose rubbingear touching) all participant:
will make the circle closer around the volunteer wias nowre-entered the
room.

A Tell the volunteer that the situation might make her/him feel uneasy,
that nobody will touch her/him, without explaining further detail3he
volunteer can speak and ask questior®&he can interrupt the exercise
areAay3a a{ i2 shddditbedomé yhlearalde. A v i

A Everyonegazes at the volunteerlong and silently. If a participant canni
follow the instruction and feels like laughinthen s/he has toturn with the
001 G2 GKS OANDES 2N fSI@S (KS

Step 2

A Upon your renewed signal(take care that ti remains invisible to the
volunteer) all participants will cross their arms in front of their cheaisl
continue gazing silently

A Keep an eye on the volunteer anbe ready to interrupt the exercise
immediatelyby asignof oveload.

Step 3

A The exercise is finished withlast signalafter a maximum of five minutes
Everybody cheers theolunteer.

A Allparticipants take a sit in the circle for the reflection.

Questiongo the volunteer:
A Whathappened here? What did the otheexactly do?
A How was that for youMow did you feelWhat was pleasant, what
unpleasant?
A Was threrea moment wheryoufelt you come close to a limit?
Questiongo the paticipants
A What wagdifficult for you?What was easy?
A How did you feel?
Questiongo the observers:
A What did you observeRid something strikgou?
Questions to all:
A Have you experienceor observedsituationssimilar to this in school?
A What can you do to avoid/to interfere in such situations?
A How can you help the one exposed to exclusion?
Ly addzRSy i aQ tha Neordskergiill {1 $ QIKISS @2 f hizy
exercise can bemotionally engaging and upsetting.
8UNG IN DER SCHUi BEJnterrichtsmaterial zur Gewaltpravention, Initiativ

Gesundheit und ArbeiDnline:www.igainfo.de, accessed 15 May 2015
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No15: Topic

Title of the activity
Age

Time

Learning objectives

Preparation

Step by step

Bullyingprevention

Thebullying triangle/rectangle

13-16 yearsand adults(a group of 10 to 15 participants)

45 to 60 minutes

A To create safe space foexperiencebased learningand exercise of
empathythroughtaking different rolesn a bullying situation

A To sensitise the group to the topic of bullying a@odrepare for a bullying
prevention andnterventioninput/session

Four flipchart paper sheets, markerstepetape, our A4paper sheets each

titted with one bullying rectangle roldaully, victim, followers, bystanders

$tep 1

A Start inplenaryintroducingbriefly the main parties involved in a bullying
situation, which is usually a group situatioviery important herebyis to
emphasge that the rolesare determined by certain behaviosand not by
personality qualities:

- Bullies ¢ active, initiate and takdhe leading role attacking the
victim and bringng others (follower) about to help them.

- Victims¢ can be anybody, they who do not have any guilt for 1
situation they are involved, buttaveno chanceas wellto defend
themselvesand to cope with.

- Followers ¢ the bullyQ assistants,they fancy and support the
bully. They do not take initiate and become active bullies, bi
cheer on the bullies.

- Bystanders ¢ the observers, who do not encourage the bullyir
but neithertake a position.

A In plenarythe participants discussow all the roles in a row defing the
typical behavious, reactions, attitudes and positions. Write all ideas ab
the particular role ora separatedlip-chart sheet.

Sep 2

A Divide the group in four small groupsach engaging with one of the role
in the bullying situation. You can divide the groups rantjoon according
to LJ- NJi A Qperkdhay préleiences. Bewar® avoid a & Sy a rolé
choiceg(see the tips below).

Step 3

A For 10 minutes ach small group decideon a common gestute
pantomimic or body expression, most characteristic for their role a
preparesti 2 aK2g Al OsHINXdzZAB ¢I1d I NP dzLJ ¢

A While the groups are working mark the bullying rectangle on the floo
the middle of the roomwith crepe tape sticking the sheets with the fou
roleson each side of the rectangle

Step 4
A Invite all groups to come together. One after another they takeith
position on the bullying rectangl@ & @n#dl BySommand freeze in the
groupQ still image. The rest of theparticipantsobserve thestill image and
exchange ideasn:
A How does thismage look like? Whatdoes it express? Whanight
have happened
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Reflection

Tips

Source(s)

A What does it say? How doéisfeel?
A How does this image affect you? What ylou think of?What do you
feel?
A After collecting idea® y G KS |jdzSaBE2 $a stilfi kge
group and proceed with theextone.

Step 5

A Aiter all still images are exhibitedsguss the power relations and balan:
in the bulling rectangle and try oulifferent changeandsolution options.

A Invite the students to go back to their small grougiscussingfor 10
minutes how the power imbalance could be recovered. What n
gestures expression body image can they create to bring across 1
message of new power distribution in the bullying rectangle?

A When all groups are ready they gather agaii ake their positions at the
respective rectangle side. Each group shows in a row their chastijec
image whilethe other observe andhareimpressions

A Alternatively, you can invite one participananother role who has a
particular idea to intervened Y 2 R S tthe dtilfiMage of the presenting
group. Afterthis interventionask the frozen image characters how do t
feel now, whether something has changed for better for themtire
bullyingsituationfor them. After allbody imagesvere remodelledde-role
all partidpantsand proceed with reflexion discussion.

A How did the bullying situation change from the first to the second stage

A What changed exactlyMow doesthe change influence the involved
parties?

A What changed in the power constellation/relations?

A How can we help to change the powiertbalance

A 2KIFIG OFry ¢S R2 G2 | @2AR aFNBST A

A For which role is it most easy to change their boc
image/position/kehaviour? For which it is most difficult?

A What kind of support do they need in order to be able to change?

A How can we learandshowempathy andsocial support?

A What concreteaction steps can we undertake in our daily school life

order to support to hose who are bullied?

If the time allows you can write down concrete ideas for support/help on a 1
chart paper and post them afterwards in the classroom.

2 A G K & dzR Sakél éar@ that N&uaids whb might be involved in

situation of bullying at the moment takthe role of the victim.This exercise
can be strongly emotionally engaging and upsetting.

Adapted from Bundeszentrale fir [iische Bildung.Info 05.06 Mobbing
Dreieck  Online: www.bpb.de/lernen/grafstat/mobbing/4666/inféd5-06-

mobbingdreieck, @cessed 15 May 2015
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No16: Topic
Title of the
activity

Age

Time
Learning
objectives

Preparation

Step by step

Reflection
Tips

Source

STRENGTHEN SEIGNFIDENCE AND SUPPORT

{GNBY3IGKSYAyYy3d LISNE2YIIfAG2Qa NBa&az2dz2NDOSa
Piano

From 12years
30¢ 45 minutes

A
A

A

Toidentify (self)resourcesand to strengthen selfonfidence

To demonstrate that a variety of support and problem solving strategies
available

To empower for (gendelased) violence and bullyimmevention

2 2N)] aKSS{ dat A l-gz& gapetf@ eakHpRrticPafnt, rhacker
Step 1

A

Explain that you are going to tell a story:
GLYI 3AYS 3 badl @aygzonkvhich vellything goes wrong.....

....the day begins already wrong: the alarm clock was not set and does not ring
are late, hurry through the flat looking forour favourite jeans, which you mus
wear today. It is the laundry baskétou argue with your mother/father why was th
jeansnot washed? In the meantime the rain outside has become that strong,
you cannot ride your bike without getting completely soaked. You have to take
bus, which is crowded and will take you even later to school. In the second I¢
you get your mat test back, you got the lowest grade. During the break yo
quarrel with your best friend for an unimportant thing. After school you like to m
another friend who does not come to your place. When you call her/him, she
tells you that she/he complefe@ F2NB2 0 | 62 dzi & 2 dzNJ
straw! You only like to go home now....

What can you do at home, that would make you feel better...? Write down on t
LALFyYy2 1Sey20S Ftft @&2dz2NJ ARSI & ¢

Step2

A Theparticipantscan write down any idea thabenes to their mind.

A If they write some selharming or destructive strategies these will be brought ir
guestion afterwards.

Step 3

A When everybodyis ready, all the pianos can be placed in a line on the ftpc
shaping a huge keyboard.

A Look closely to all strategies and resources listat attention on the similarities
anddifferences

A Question the selharming strategies if any are shared and discuss how the sug

strategies can empower the participants to feel and do better in Sitthations.

Highlight the variety of different strategies and emphasize that there is always 1
than one way to console yourself or to take comfort when you have a problem.

GewaltFREI leberg Du & IctE | R LJG SR F N®orkshop, PERIaWied\OR,
(http://www.aoef.at/images/GewaltFREI%20leben%20pdfs/Handbuch_GewaltFREI_
h_Druck.pdf.
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No17: Topic
Title of the
activity

Age

Time
Learning
objectives
Preparation

Step by step

Reflection
Tips

Source

Strengtheningsed 6 NBy Saa |yR LISNB2yIlfAGE&Qa
Water lilies

All age groups

30 minutes

A Toidentify (self)resources and to strengthen selivareness

A To boost seltonfidence and sesteem

2 2 NJ & Kv&t& llieston differentcolour Ad4paperfor each participant, marker

Step 1

A Each participant receives the water lily worksheet. Important is tell them t

) nobody has to show their water lily after they have finished.

A Ask them now to filin the worksheet withtheir answers according to a specil
preliminary defined facilitation question (depending on the theme you work on

- What helps me when | have fear?
- Which are my most characteristic qualities?
- What makes me unique?

Step2

A When all are ready, those who like can fold their water lily and lay it down il
imaginary pond in the middle dlfie circle. Nobody has to present their answers.

A Atthe end the participants can take water lily home.

GewaltFREI leben Du & Ich, adapted frorBtucki, Franziska (2008): Praxis Buch.
BeziehungsWeise: GefiihlsleheAOF,
(http://lwww.aoef.at/images/GewaltFREI%20leben%20pdfs/Handbuch_GewaltFRE
Ich_Druck.pdf
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Worksheet Water lily

© SCHUBI
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